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				Abstract

				Introducción: Las películas subtituladas ofrecen exposición al inglés, pero su aprovechamiento para el aprendizaje léxico requiere condiciones pedagógicas adecuadas. El objetivo fue analizar las percepciones de estudiantes universitarios sobre el uso de películas con subtítulos en inglés como recurso para el aprendizaje del vocabulario. Materiales y métodos: Se empleó un diseño mixto, descriptivo y no experimental, con 120 estudiantes de inglés como lengua extranjera, distribuidos en tres secciones de clase (A, B y C), y 10 docentes. Se aplicaron un tamizaje general de inglés, un cuestionario tipo Likert y entrevistas semiestructuradas a los docentes, cuyos testimonios se triangularon con los resultados estudiantiles. Resultados: Los estudiantes valoraron favorablemente el apoyo del contexto narrativo (90,0 %), la combinación de subtítulos, audio y tono de voz (93,3 %) y las estrategias de pausa, repetición y selección de películas según el nivel (90,0 %). Sin embargo, señalaron dificultades asociadas con el habla rápida (86,7 %), la abundancia de palabras desconocidas (73,3 %) y la retención o transferencia del vocabulario (66,7 %). Discusión: La convergencia entre las percepciones estudiantiles y los testimonios docentes destacó la necesidad de mediación pedagógica, sin constituir evidencia de ganancias léxicas medidas. Conclusiones: Las películas se perfilan como un recurso multimodal complementario cuyo aprovechamiento requiere considerar el nivel del alumnado, la carga léxica, la repetición y las tareas antes, durante y después del visionado.

				Palabras clave: vocabulario; inglés como lengua extranjera; películas subtituladas; mediación pedagógica; educación superior.
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				ABSTRACT

				Introduction: Subtitled films provide exposure to English, but their use for vocabulary learning requires appropriate pedagogical conditions. This study aimed to analyze university students’ perceptions of films with English subtitles as a resource for vocabulary learning. Materials and methods: A descriptive, non-experimental mixed-methods design involved 120 students of English as a foreign language, distributed across three class sections (A, B, and C), and 10 teachers. A general English proficiency screening, a Likert-type questionnaire, and semi-structured teacher interviews were administered. Teachers’ accounts were triangulated with the student findings. Results: Students positively evaluated support from the narrative context (90.0%), the combination of subtitles, audio, and tone of voice (93.3%), and strategies involving pausing, repetition, and film selection according to proficiency level (90.0%). However, they reported difficulties associated with rapid speech (86.7%), numerous unfamiliar words (73.3%), and vocabulary retention or transfer (66.7%). Discussion: Convergence between students’ perceptions and teachers’ accounts highlighted the need for pedagogical mediation, without providing evidence of measured vocabulary gains. Conclusions: Films emerge as a complementary multimodal resource whose use requires consideration of students’ proficiency, vocabulary load, repetition, and pre-, while-, and post-viewing tasks.

				Keywords: vocabulary; English as a foreign language; subtitled films; pedagogical mediation; higher education.

				RESUMO

				Introdução: Os filmes legendados oferecem exposição ao inglês, mas seu aproveitamento para a aprendizagem lexical requer condições pedagógicas adequadas. O objetivo foi analisar as percepções de estudantes universitários sobre o uso de filmes com legendas em inglês como recurso para a aprendizagem de vocabulário. Materiais e métodos: Adotou-se um delineamento misto, descritivo e não experimental, com 120 estudantes de inglês como língua estrangeira, distribuídos em três turmas (A, B e C), e 10 docentes. Foram aplicados uma avaliação geral de proficiência em inglês, um questionário do tipo Likert e entrevistas semiestruturadas com os docentes, cujos depoimentos foram triangulados com os resultados dos estudantes. Resultados: Os estudantes avaliaram favoravelmente o apoio do contexto narrativo (90,0%), a combinação de legendas, áudio e tom de voz (93,3%) e as estratégias de pausa, repetição e seleção de filmes conforme o nível de proficiência (90,0%). Entretanto, relataram dificuldades relacionadas à fala rápida (86,7%), à quantidade de palavras desconhecidas (73,3%) e à retenção ou transferência do vocabulário (66,7%). Discussão: A convergência entre as percepções dos estudantes e os depoimentos docentes destacou a necessidade de mediação pedagógica, sem constituir evidência de ganhos lexicais mensurados. Conclusões: Os filmes apresentam-se como recurso multimodal complementar cujo aproveitamento requer considerar a proficiência dos estudantes, a carga lexical, a repetição e as tarefas antes, durante e após a exibição.

				Palavras-chave: vocabulário; inglês como língua estrangeira; filmes legendados; mediação pedagógica; educação superior.

				Received: 18/9/2026 Approved: 4/10/2026

				Introduction 

				Understanding vocabulary is a vital aspect of becoming proficient in a second language. It plays an important role in determining how much of the spoken and written information learners will be able to comprehend, how quickly they will be able to access the meanings of words, and how well they will engage in communication. Lexical knowledge is especially crucial in the case of listening task because listening involves time limit and learners must split words from a flow of speech while they are processing grammar, pronunciation, and discourse at the same time. Studies on vocabulary norms in television help to understand the scale of the challenge. Webb and Rodgers (2009) state that learners need to possess quite a large vocabulary in order to achieve adequate coverage in different genres of television. This means that the pros and cons of using films, which possess various advantages, should be balanced with an analysis of vocabulary-related difficulties they create for learners. A film might provide ample input but remain excessively difficult because of too many unknown words used by the characters or too fast speech (Montero Perez, 2022; Webb & Rodgers, 2009).

				Use of audiovisual information for vocabulary learning

				Using audiovisual materials in teaching English as a Foreign Language is based on the assumption that vocabulary may be acquired incidentally in the process of looking for meaning in the material being used. Incidental learning does not imply that students acquire knowledge without realizing it; on the contrary, students’ main goal is not to acquire vocabulary but to understand the meaning of what they watch. In this regard, the incidental vocabulary literature suggests that incidental vocabulary acquisition is a type of vocabulary 
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				acquisition that is sometimes performed alongside other types of vocabulary acquisition processes. Webb et al. (2023), in a meta-analysis of meaning-focused input, reported meaningful incidental vocabulary gains but also substantial variation across modes, learner characteristics, materials, and testing procedures. Importantly, viewing conditions produced smaller proportional gains than some reading or listening conditions, which cautions against interpreting audiovisual exposure as a shortcut to rapid lexical growth. From this perspective, movies may contribute to vocabulary development, but their contribution is probabilistic and cumulative rather than automatic or uniformly strong (Webb et al., 2023).

				Experimental work on television provides more specific evidence. Peters and Webb (2018) demonstrated that learners can acquire aspects of word knowledge after viewing a full episode of L2 television and showed that frequency of occurrence, prior vocabulary knowledge, cognateness, and item relevance influence learning. Puimège and Peters (2019) similarly found incidental learning of both single words and formulaic sequences, while again showing that learner- and item-related variables matter. These findings have theoretical significance, as the focus is moved from the binary question "Do students learn from television?" to a more fruitful question “Which words are learned, by whom, how many encounters, and in what watching conditions?” This is an important change in educational practices. If the target word occurs in a scene only once, is opaque, and is spoken too quickly in an informal conversation, the teacher should not assume that the student has the same probability of learning it compared with words that have appeared in several scenes and are shown with visual images or with some amount of attention from pre-watching (Peters & Webb, 2018; Puimège & Peters, 2019; Uchihara et al., 2019).

				Multi-modal processing of words and phrases with captions and subtitles

				When it comes to the issue of on-screen written text, terminology is important since different modes provide specific functions. In this article, we shall say that captions include the on-screen text in English that accompanies English audio, while subtitles also mean any kind of translation into the learner’s first language. The initial study was performed with the use of English on-screen text; thus, the focus is on the use of intralingual captions. This distinction is not insignificant. Peters et al. (2016) found that captions had particular potential for form learning and that vocabulary size and frequency of occurrence were associated with learning, while Winke et al. (2010) reported advantages of captioning for video-based listening activities. The evidence therefore supports captions as a form of linguistic scaffolding, but not as a guarantee that form recognition will develop into durable, productive word knowledge (Peters et al., 2016; Winke et al., 2010).

				Meta-analytic evidence reinforces this qualified position. Montero Perez et al. (2013) reported a large overall advantage of captioning for L2 listening and vocabulary learning, but also identified methodological moderators. More recently, Kurokawa et al. (2025) synthesized 89 effect sizes from 49 independent experiments and found a medium overall advantage of captioned viewing over uncaptioned viewing for incidental vocabulary learning, with effects moderated by learner, treatment, methodological, and testing variables. These meta-analyses play a particularly pivotal role in any necessary critical review, as they reveal both similarities and differences among the evaluated studies. While captions generally do seem to perform the task, the degree of benefits they provide is variable. Such benefits depend on the learners’ prior knowledge, the materials used, the frequency of the used target words, the nature of the captions used, and the way vocabulary knowledge is assessed. Thus, when making pedagogical recommendation to adopt captions in the educational process, one needs to consider several factors that influence the efficiency of captions (Montero Perez et al., 2013; Kurokawa et al., 2025).

				Recent studies also indicate that one cannot assume that using English captions is always a good idea. A study conducted in 2025 proves that bilingual films bring about the highest immediate results in learning as compared to L2, L1, or no-captions condition (Chen, 2025). Earlier work by Peters et al. (2016) did not find a simple superiority of L1 subtitles for meaning learning, and Montero Perez (2022) concluded in her state-of-the-art review that the effectiveness of on-screen text varies according to learning objective and context. The pedagogical implication is that caption language should be selected strategically. L2 captions may be especially useful when the goal is to connect spoken and written word forms, but bilingual or L1 support may be defensible when comprehension would otherwise collapse. The ideal mode might vary from one individual to another depending on their proficiency level, tasks to deal with, and whether the task’s goal is comprehension, understanding form, recalling meaning, or retaining information for a longer time (Chen, 2025; Montero Perez, 2022; Peters et al., 2016).
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				Critical synthesis of the literature: from exposure to pedagogically mediated viewing

				An analysis of the literature displayed three areas of tension that are frequently overlooked in positive mentions of incorporating film into language teaching. The first is the conflict between authenticity and understandability. Authentic films feature realistic language, variety of expressions and accentuation, yet this can also make the content difficult for people who speak languages at a lower level to understand. Various linguistic and phonetic features, for instance, connected speech, contractions, overlapping speech, phrases with special meaning, noise, and specific vocabulary can place higher demands on processing skills. Rogers and Webb (2017) argued that subtitles positively affect comprehension of English films but using subtitles does not release one from the difficulty of dealing with the lexis and speed of real-life speaking. In the same way, Sutton and Webb (2026) found out that audiovisual input helps to learn the language but entertainment videos are not as effective as educational films. Hence, this does not mean that films are pointless, but it shows that their careful choice and adaptation is essential (Rodgers & Webb, 2011; Sutton & Webb, 2026).

				The other tension is between incidental exposure and deliberate enrichment. A learner may watch a film merely to understand it and thus they can come into contact with many words without necessarily learning them. Various techniques of enrichment aim to increase the chances of noticing and processing a target vocabulary item. Montero Perez et al. (2018) showed that learning vocabulary through audiovisual means can depend on the enrichment techniques used while Fievez et al. (2023) proved that glossed captions can help with incidental vocabulary acquisition when watching a Netflix series. Likewise, Çekiç (2024) showed that different kinds of gloss have different effects. Thus, it seems that the effective teaching of vocabulary through audio-visual material is often somewhere between using audiovisual means for mere entertainment and direct presentation of vocabulary; students are able to focus on meaning while getting some assistance from captions, glosses or prompts (Çekiç, 2024; Fievez et al., 2023; Montero Perez et al., 2018).

				The disputes above affect the interpretation of the findings in perception studies. Learner perception matters because factors like engagement, usefulness, difficulty, and attitude towards using a resource influence participation and feasibility of the instruction. Nevertheless, good perception does not guarantee learning outcome. For instance, a student may think captions are helpful and still not remember the words they should learn; in contrast, a laborious practice might lead to learning without being perceived as such. For this reason, perception evidence should be treated as one layer of evidence that can inform instructional design, not as a substitute for pre-test/post-test measurement. The present study deliberately adopts this distinction. It asks how students and teachers experience film-based vocabulary learning and what barriers they identify, while avoiding causal claims that would require an experimental or quasi-experimental intervention (Creswell & Creswell, 2018; Montero Perez, 2022).

				Table 1. Critical evidence matrix of representative audiovisual-vocabulary studies

				
					No.

				

				
					Authors / year

				

				
					Title of the work

				

				
					Publication / design

				

				
					Sample / context

				

				
					Main findings and critical contribution

				

				
					DOI / URL

				

				
					1

				

				
					Montero Perez, Van Den Noortgate, & Desmet (2013)

				

				
					Captioned video for L2 listening and vocabulary learning: A meta-analysis

				

				
					System. Meta-analysis; quantitative synthesis

				

				
					18 retrieved studies

				

				
					Captioning showed overall benefits for listening and vocabulary, although effects varied across study and treatment characteristics. Provides aggregate support for captions while demonstrating that effectiveness is conditional rather than uniform.

				

				
					https://doi.org/10.1016/j.system.2013.07.013 

				

				
					2

				

				
					Montero Perez, Peters, & Desmet (2018)

				

				
					Vocabulary learning through viewing video: The effect of two enhancement techniques

				

				
					Computer Assisted Language Learning. Experimental; quantitative

				

				
					L2 learners viewing captioned video

				

				
					Enhancement techniques increased the lexical-learning potential of captioned viewing. Supports purposeful enhancement and attention guidance rather than passive exposure.

				

				
					https://doi.org/10.1080/09588221.2017.1375960
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					3

				

				
					Peters & Webb (2018)

				

				
					Incidental vocabulary acquisition through viewing L2 television and factors that affect learning

				

				
					Studies in Second Language Acquisition. Two experiments; quantitative

				

				
					Dutch-speaking EFL learners; full-length L2 television

				

				
					Incidental learning occurred; frequency, prior vocabulary knowledge, cognateness, and word relevance shaped gains. Shows that audiovisual vocabulary learning is probabilistic and moderated by learner- and word-level variables.

				

				
					https://doi.org/10.1017/S0272263117000407

				

				
					4

				

				
					Peters, Heynen, & Puimège (2016)

				

				
					Learning vocabulary through audiovisual input: The differential effect of L1 subtitles and captions

				

				
					System. Experimental; quantitative

				

				
					EFL learners under subtitle/caption conditions

				

				
					On-screen text language influenced lexical learning outcomes. Clarifies why L1 subtitles and L2 captions should not be treated as pedagogically interchangeable.

				

				
					https://doi.org/10.1016/j.system.2016.10.002

				

				
					5

				

				
					Montero Perez (2019)

				

				
					Pre-learning vocabulary before viewing captioned video: An eye-tracking study

				

				
					The Language Learning Journal. Experimental eye-tracking; quantitative

				

				
					L2 learners viewing captioned video

				

				
					Pre-learning influenced attention to target words and subsequent lexical learning. Strengthens the rationale for pre-viewing lexical preparation and guided noticing.

				

				
					https://doi.org/10.1080/09571736.2019.1638623

				

				
					6

				

				
					Pujadas & Muñoz (2019)

				

				
					Extensive viewing of captioned and subtitled TV series: A study of L2 vocabulary learning by adolescents

				

				
					The Language Learning Journal. Longitudinal classroom intervention; quantitative

				

				
					106 adolescent learners in four classes

				

				
					Vocabulary gains emerged across conditions; prior proficiency and instructional support affected outcomes. Supports sustained exposure while showing why proficiency must be considered when selecting audiovisual input.

				

				
					https://doi.org/10.1080/09571736.2019.1616806 

				

				
					7

				

				
					Suárez & Gesa (2019)

				

				
					Learning vocabulary with the support of sustained exposure to captioned video: Do proficiency and aptitude make a difference?

				

				
					The Language Learning Journal. Longitudinal classroom study; quantitative

				

				
					Secondary and university learners

				

				
					Sustained captioned exposure produced uneven gains partly associated with proficiency and aptitude. Directly supports a proficiency-sensitive interpretation of film-based vocabulary learning.

				

				
					https://doi.org/10.1080/09571736.2019.1617768 

				

				
					8

				

				
					Peters (2019)

				

				
					The effect of imagery and on-screen text on foreign language vocabulary learning from audiovisual input

				

				
					TESOL Quarterly. Experimental; quantitative

				

				
					Foreign-language learners viewing audiovisual input

				

				
					Imagery and on-screen text contributed differently to vocabulary learning from audiovisual input. Highlights that multiple modes can support learning but do not contribute equally in every condition.

				

				
					https://doi.org/10.1002/tesq.531 

				

				
					9

				

				
					Teng (2019b)

				

				
					The effects of video caption types and advance organizers on incidental L2 collocation learning

				

				
					Computers & Education. 2 × 4 experimental design; quantitative

				

				
					Chinese EFL learners

				

				
					Caption type and advance organizers jointly influenced incidental collocation learning. Provides direct support for pre-viewing scaffolding and differentiated caption design.

				

				
					https://doi.org/10.1016/j.compedu.2019.103655 

				

				
					10

				

				
					Teng (2022)

				

				
					Incidental L2 vocabulary learning from viewing captioned videos: Effects of learner-related factors

				

				
					System. Experimental moderator study; quantitative

				

				
					EFL learners under captioning conditions

				

				
					Captioned viewing supported vocabulary learning, but learner-related characteristics influenced outcomes. Reinforces the need to interpret captions through individual-difference variables rather than as a universal intervention.

				

				
					https://doi.org/10.1016/j.system.2022.102736 

				

				Source: Own elaboration. 
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				Evidence matrix illustrates how critical literature review cannot be considered simply as a list of studies supporting the use of films. Meta-analytic studies show a general positive effect of the use of captions and audiovisual input (Kurokawa et al., 2025; Montero Perez et al., 2013; Sutton & Webb, 2026). However, longitudinal and experimental studies indicate that the effect of captions in terms of learning depends on such factors as the type of captions, pre-teaching, glossing, repetition of captions, learners’ proficiency level, working memory, frequency of words used, and the goal of the video (Chen, 2025; Hsieh, 2020; Peters & Webb, 2018; Pujadas & Muñoz, 2019; Teng, 2019, 2023, 2025). Therefore, literature converges in terms of the relevance of multimodal input, while diverging concerning the contextual conditions for the effective application of this input.

				Importance of the Ecuadorian situation and research questions

				Ecuador's context accentuates the importance of examining pedagogically mediated audiovisual input, since university-level EFL learners may access significant amounts of media in English but have disparate chances of working on vocabulary systematically inside of the classroom. Research has shown that audiovisual exposure cannot be interpreted per se, with a number of factors, including learners' background vocabulary, the format of captioning, the frequency of exposure, and task design, influencing what a learner pays attention to and remembers (Kurokawa et al., 2025; Peters & Webb, 2018; Teng, 2023). Accordingly, this study relies on local assessment, clear sampling procedures, and context-based analysis instead of relying solely on general indicators at national level to describe a given cohort from a particular university.

				In accordance with this, four research questions have been formulated, namely the following: 1) What kind of general English proficiency profile can be ascribed to the university students who took part in the educational procedure? 2) What was the perception of students regarding the influence of English with subtitles movies upon their educational process? 3) What kind of obstacles were found by the students and instructors in the process of learning such as the speech rate, the unknown vocabulary, memory, and transfer? 4) What kinds of pedagogical assistance do the participants of the educational process consider as being indispensable when it comes to vocabulary education with the aid of films? These research questions enable to keep descriptive aspect of the data in question.

				MATERIALS AND METHODS

				Research design and context

				The research followed a non-experimental mixed-methods approach where students completed a general English placement test and a perception survey as a part of the quantitative portion of the research. The qualitative phase consisted of semi-structured interviews with English teachers. The overall approach was suitable to explore the educational background of students, opinions of students, and view of teachers without performing an instructional intervention. Since no experimental or control groups were created nor any pretest/post-test vocabulary research was involved in the study, no causal relationship between English films and vocabulary development could be provided. Responses of students and teachers were coded to define both overlapping and differing opinions in view of possible future empirical research result with the use of this data (Creswell & Creswell, 2018).

				In a public university that runs an undergraduate program directed to educating future language instructors in Ecuador, data was gathered. The study has been anonymized for review according to double blind procedure, following the guidelines of the journal. The environment where data was collected is significant for the study since participants were learning English as a language related to their profession rather than simply taking English courses. At the same time, it should be noted that the sample was chosen with the use of convenience sampling method, therefore results should not be viewed as relevant for all learners in Ecuador.

				Participants

				The student sample consisted of three intact sections of undergraduate students with each section containing 40 students. The word section is used in this context because it is the most appropriate term for parallel groups of students taking the same course, which at the same time is evident from their educational context. Involving three intact sections gave additional descriptive possibilities to the study while keeping similar educational context across the sample.
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				Therefore, the quantitative strand consisted of the complete dataset of 120 students. The frequencies and percentages were computed for placement screening and Likert responses. And means and standard deviations were used to summarize the direction and dispersion of data.

				Instruments

				Three instruments contributed data. The free online Quick Placement Test served as an initial screening tool for English language placement. The test consisted of multiple-choice questions that assessed vocabulary knowledge, grammatical skills, and contextual language proficiency, producing general levels of language proficiency based on the results (levels A2, B1, and B2). Since the documented evidence does not prove that the Quick Placement Test is an official CEFR certification or the valid assessment of either receptive or productive vocabulary size, the results gathered from its administration are intended for the description of the overall English profile of the participants. They are not interpreted as direct evidence that students possessed a specific number of word families or that film viewing had changed their vocabulary knowledge.

				Second, students completed a structured Likert-type perception questionnaire with five response options ranging from strongly agree to strongly disagree. Nine statements addressed perceived contextual support, motivation, speech-rate difficulty, lexical overload, retention and transfer, overall benefits, comparison with traditional instruction, the usefulness of captions/audio/tone, and the value of pedagogical strategies such as pausing and repetition. The questionnaire generated response frequencies and percentages. Because the source materials did not report a formal validation study or an internal-consistency coefficient for the questionnaire, no reliability statistic is retrospectively invented. This limitation is important and is considered when interpreting item-level means and percentages. In a future study, content validity, pilot testing, factor structure, and reliability should be established before aggregate scale scores are used.

				In the qualitative aspect, there are ten English instructors who have experience in teaching vocabulary and using audio-visual materials at universities. The semi-structured interviews outlined relevant contexts of learning vocabulary, vocab retention principles compared to more traditional means of studies, frequency of using movies, different barriers, time limitations, advantages, institutional or technical issues, the process of making inferences and academic support strategies. The ten interviews were analyzed and evaluated by thematic analysis in terms of similarities, correlations and differences.

				Data collection and analysis

				The students taking part in the expanded framework are divided into three intact class sections (Sections A, B, and C), 40 each. The process of administration remains unaltered in all the sections: first, students take the general English placement screening, followed by the perception questionnaire. The qualitative part of the study involves 10 teachers of English. Individual teacher interviews are conducted, whereby the same semi-structured method of interviewing serves as the basis provided the possibility of asking follow-up questions. Quantitative data are calculated in terms of frequencies and percentages while qualitative data are organized in recurrent themes and compared to students' results for coordination, complementarity, and divergence purposes.

				The qualitative analysis was conducted through thematic descriptive reasoning. Teacher remarks were analyzed within the interview questions and classified into the recurring categories conceptually related to student measures: authentic/contextual input, multi-modal involvement and pronunciation, processing challenges/proficiency disparity, as well as teacher mediation/reinforcement. The analysis did not try to measure the frequency of word clouds in importance of themes because the frequency may conceal the meaning, negation and context nuance. Rather, the interview data were used in a meaningful way, with short quotes being used only when they unlocked the mechanisms the response provided by the teacher. Thus, this method of conducting qualitative triangulation used in this study is appropriate in comparison to finding meaningful results in word clouds.

				RESULTS

				General English proficiency profile

				According to the results of the placement test, the majority of test-takers fell into the lowest of the three levels of proficiency. A total of 21 students (70.0%) belong to the group classified as A2, five (16.7%) — as B1, and four (13.3%) — as B2 (Table 1). This profile is significant when it comes to the meaning of the perception data because learners whose lexical resources are limited find it more difficult to perceive real audiovisual 

			

		

	
		
			
				3729

			

		

		
			
				3729

			

		

		
			
				materials. However, it is necessary to note that we should not overinterpret the results of the placement test. It provides an idea of learners’ general English proficiency and does not really provide a true measure of how wide their vocabularies are.

				Table 2. General English placement screening in the expanded student framework (sample size = 120)

				
					Estimated proficiency

				

				
					n

				

				
					%

				

				
					A2

				

				
					84

				

				
					70.0

				

				
					B1

				

				
					20

				

				
					16.7

				

				
					B2

				

				
					16

				

				
					13.3

				

				
					Total

				

				
					120

				

				
					100.0

				

				Source: Own elaboration. 

				The positive findings are in the domain of contextual inference and multimodal support. According to the response to the statement that movie context aids learners in inferring the meaning of unknown words, 60 out of the 120 students in the sample responded strongly agree and 48 agreed, thus the overall positive perception was 90% (M = 4.30). In addition, 28 out of 30 respondents (93.3%) also agreed or strongly agreed that subtitle, audio and tone of voice help them in unknown word comprehension (M = 4.40), which is the highest mean of the questionnaire items. The results show that students have positive perceptions of the possibility of receiving narrative, visual, auditory and printed information simultaneously.

				Students were also positive about motivation. One hundred and four students (or 86.7%) said that they agree or strongly agree that watching films encourages them to learn vocabulary in English (M = 4.17). This indicates that film-assisted activities may have stimulating functions for those students, but the questionnaire represented just the perceived motivation instead of the actual change. Therefore, this result can be viewed as the evidence of willingness and the chance of appealing to the audience.

				Perceived barriers: speech rate, word overload, and retention

				The positive responses were matched with the clear patterns of difficulties. The analysis has shown that 104 students (86.7% of the sample) agreed or strongly agreed that fast speech in films makes it difficult to understand or recognize new words (M = 3.97). This factor appeared to be one of the most negative barriers in the analysis. 

				The teacher's comments supported the conclusions, pointing out that the connected speech appeared to be rather complicated or even difficult to understand, together with the use of reduced forms and slang expressions and the habit of speakers linking sounds. The students therefore recognized that the speech sounded very natural but found it hard to understand. Lexical overload led to a pattern that was similar but not as consistent. Eighty-eight students (73.3%) either agreed or strongly agreed that having a large number of unfamiliar words makes it difficult to acquire vocabulary (M = 3.70). On the other hand, twenty students disagreed and eight strongly disagreed, which shows that this difficulty was not the same for all students. The group included students with A2, B1, and B2 levels, so the variation might be due to differences in their vocabulary knowledge. 

				Nevertheless, since the sample size was small, no subgroups could be created based on the variable in question. The teacher interviews also stressed the importance of adapting audio-visual materials to students' levels and suggested that extremely complicated films could damage their understanding. Students also regarded retention and transfer as problematic. Eighty of them (66.7%) agreed or strongly agreed that it was difficult to retain or make use of vocabulary after having seen films (M = 3.63), 16 were neutral and 24 disagreed or strongly disagreed. Further clarification of this issue came from the teacher interviews, in which one idea kept reappearing: vocabulary which is learned only visually is usually forgotten if it is not used afterwards in speaking or writing. Hence, the results suggest a difference between temporary comprehension and later recall; although learners can understand a word while it is being shown in a scene they may not remember or use it once the multimedia support is no longer there.

				Evaluation and Pedagogical Techniques

				In response to the question about whether the advantages of using films outweigh the obstacles, 92 learners (76.7%) showed agreement or strong agreement (M = 3.73). However, it has to be mentioned that this favorable evaluation coexists with the obstacles mentioned in the previous section, which indicates that the subjects do not find films as an easy-to-use aid. It seems they appreciate this stimulus despite the efforts 
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				it requires from them. At the same time, when dealing with the question of the comparison of films and traditional vocabulary teaching, the responses were the most polarized: 17 students (56.7%) stated that they agreed or strongly agreed with the idea that films were better than applying traditional methods while 12 (40.0%) stated that they disagreed or strongly disagreed and one respondent chose a neutral position (M = 3.33). The analysis reveals that it would be incorrect to assume that films are preferred by the majority of students in favor of other methods. What follows from the analysis is the assumption that films and traditional vocabulary teaching could complement one another in their areas of usefulness.

				The most accepted pedagogical view relates to mediation. A total of 108 students (90.0%) noted that pausing, repeating scenes, and choosing screenings appropriate for the learner contribute to better vocabulary acquisition (M = 4.27). The teachers shared the same opinion, but they discussed it even more thoroughly, suggesting teaching certain vocabulary in advance, setting the context, watching movie clips instead of the whole film, repeating difficult scenes, letting the students understand the meaning beforehand, and expecting students to speak or write after watching the film.

				The agreement between the two groups of respondents is significant because it moves the focus from the medium itself to developing tasks for viewing.

				Table 3. Student opinion about English-clipped films for vocabulary acquisition

				
					Item

				

				
					SA

				

				
					A

				

				
					N

				

				
					D

				

				
					SD

				

				
					Positive %

				

				
					M

				

				
					Context helps infer unknown-word meaning

				

				
					60

				

				
					48

				

				
					4

				

				
					4

				

				
					4

				

				
					90.0

				

				
					4.30

				

				
					Films increase motivation to learn vocabulary

				

				
					52

				

				
					52

				

				
					4

				

				
					8

				

				
					4

				

				
					86.7

				

				
					4.17

				

				
					Fast speech creates difficulty

				

				
					32

				

				
					72

				

				
					4

				

				
					4

				

				
					8

				

				
					86.7

				

				
					3.97

				

				
					Many unfamiliar words create difficulty

				

				
					32

				

				
					56

				

				
					4

				

				
					20

				

				
					8

				

				
					73.3

				

				
					3.70

				

				
					Retention/transfer after viewing is difficult

				

				
					24

				

				
					56

				

				
					16

				

				
					20

				

				
					4

				

				
					66.7

				

				
					3.63

				

				
					Benefits outweigh difficulties

				

				
					16

				

				
					76

				

				
					12

				

				
					12

				

				
					4

				

				
					76.7

				

				
					3.73

				

				
					Films are more effective than traditional methods

				

				
					24

				

				
					44

				

				
					4

				

				
					44

				

				
					4

				

				
					56.7

				

				
					3.33

				

				
					Captions, audio, and tone support understanding

				

				
					72

				

				
					40

				

				
					0

				

				
					0

				

				
					8

				

				
					93.3

				

				
					4.40

				

				
					Pausing/repetition/level-appropriate selection are useful

				

				
					60

				

				
					48

				

				
					4

				

				
					0

				

				
					8

				

				
					90.0

				

				
					4.27

				

				Source: Own elaboration. 

				Figure 1. Positive agreement across student perception items

				 Source: Own elaboration. 

				A qualitative study conducted with the participation of 10 teachers has identified four themes: authentic and contextualized input; multimodal engagement and pronunciation; processing barriers and proficiency mismatch; teacher mediation with postviewing reinforcement. It was noted that thematic analysis is used comparatively, rather than merely counting the number of occurrences of particular codes; researchers investigated how teachers explained the mechanisms behind students' perception of certain phenomena, where their findings coincided with quantitative figures, and where they stated particular reservations that quantitative data could not convey.

				Table 4. Themes identified through coding teacher interviews

				
					Theme

				

				
					Teacher evidence

				

				
					Interpretive significance

				

				
					Authentic and contextualized input

				

				
					Natural speech, idioms, phrasal verbs, slang, everyday vocabulary

				

				
					Rich exposure may help understand the situation, but it does not ensure retention.

				

				
					[image: ]
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					Multimodal engagement and pronunciation

				

				
					Visual and auditory channels; access to authentic pronunciation

				

				
					Noticing means receiving multiple pieces of information during the manageable cognitive demands.

				

				
					Processing obstacles and proficiency mismatch.

				

				
					Connected speech, rapid delivery, colloquial variation, materials above learner level

				

				
					Authenticity can be a barrier when the lexical and temporal aspects exceed the learners' capacities.

				

				
					Teacher mediation and reinforcement

				

				
					Pre-teaching, guided viewing, pauses, repetition, vocabulary analysis, oral/written follow-up

				

				
					Learning takes place due to task creation instead of passive watching.

				

				Source: Own elaboration. 

				DISCUSSION

				Contextual inference: handy aid, but not similar to lexical acquisition

				The most significant finding is that students believe that context provided by films aids their comprehension of new words. The 90.0% rate of positivity is in line with findings showing that the audiovisual material can contribute to the understanding of the meaning of the words through all kinds of imaging, action, discourses, and context. Peters (2019) proved that imagery can assist in learning new words, while Peters & Webb (2018) showed that vocabulary can be learned through television passively if the conditions for both the words and the learner are right. The presented findings do not add to the previous research in terms of the amount of knowledge gained; rather, they confirm that university students in Ecuador find contextual inference to be one of the advantages of films used in language teaching. The interviews with the teachers strengthened this conclusion, stressing that the natural contexts and idioms help with acquiring new vocabulary.

				While a meaningful interpretation entails separating seeming intelligibility from long-lasting vocabulary acquisition. Even the context can help learners to determine the following meaning while a situation is developing, nevertheless, contextual guess may not be always accurate and meaningful after the scene is over. Thus, larger incidental learning studies show that the share of words learned through meaning-based watching is always rather small and unstable (Webb et al., 2023). Moreover, Peters and Webb (2018) demonstrated that frequency, prior knowledge, cognate relationship, and relevance of the word have an impact on probability of learning the word. Hence, the current rate of agreement in the research of 90.0% doesn’t mean that the number of learners acquiring vocabulary successfully is 90%. It only means that the learners experience context as a tool of understanding that is useful for pedagogical goals because it allows creation of opportunities for noticing, checking, and recalling words.

				This differentiation affects teachers' practices. When students can understand a word from either a picture or an action, teachers may let students create a meaning for the word and check it afterwards through captions or a discussion. When the word is abstract or idiomatic or has weak visual representation, an explanation may yield better results. Studies on glossed captions provide evidence for this selective approach. For instance, Fievez et al. (2023) demonstrate the advantages of glossed captions in a series of experiments, whereas Çekiç (2024) demonstrates the influence of different glosses on incidental vocabulary acquisition. These works suggest that contextual inference and explicit assistance should not be seen as excluding each other, with a well-thought-out assignment achieving a combination of meaning-focused watching with help as far as necessary (Çekiç, 2024; Fievez et al., 2023).

				Captioning and multimodal support: perceived usefulness and the base for studies

				Survey results showed that the highest percentage of positive answer concern usefulness of captions and sound (93.3%). Montero Perez et al. (2013) reported a substantial overall advantage of captioned video for listening and vocabulary outcomes, and Kurokawa et al. (2025) confirmed a medium overall vocabulary advantage for captioned over uncaptioned viewing across a much larger and more recent evidence base. Winke et al. (2010) also found captioning advantages in foreign-language listening activities. In the present study, the strong perception of usefulness likely reflects several functions of English captions: they make word boundaries visible, provide orthographic confirmation, allow learners to match pronunciation with written forms, and reduce the need to rely entirely on rapid auditory segmentation (Kurokawa et al., 2025; Montero Perez et al., 2013; Winke et al., 2010).

				However, the literature does not support treating captioning as a uniform intervention. Peters et al. (2016) found that captions were particularly relevant to form learning, while the effect of L1 subtitles on meaning learning was not straightforward. Montero Perez (2022) similarly concluded that on-screen text effects depend on proficiency, learning target, input characteristics, and research design. Chen (2025) add a further 

			

		

	
		
			
				3732

			

		

		
			
				3732

			

		

		
			
				complication by showing that bilingual subtitles can outperform other conditions for immediate vocabulary learning in some learner populations and that retention trajectories differ across groups. These results make it hard to give recommendations. Using subtitles makes sense in this situation especially when trying to connect spoken and written English. We should remember that students, with lower language skills might need help at first. That help could come in the form of their language or bilingual subtitles especially when the information is too difficult to understand otherwise.

				The concept of cognitive load is fundamentally important. Learners watching films with subtitles must match the text, spoken words, images, and narrative development. Cross-modal situations may assist learners if the modes complement each other properly, while redundant information can just impose too much pressure on their limited cognitive resources (Sweller et al., 2019). Disagreement among the two students about useful captions, audio, and tone can indicate that there could be some differences in reading speed, listening abilities, or preferences of attention allocation. The issue of differences among students is to be expected in multimodal learning contexts. Talking about pedagogical goals, it makes sense to focus on either support or maximum amount of information: short clips, clear subtitles, low lexical environment, and chances to rewind help to cope with challenges of managing all channels simultaneously (Montero Perez, 2019; Sweller et al., 2019).

				Motivation and involvement: an ability not to be to be mistaken for success

				The result that 86.7% of respondents linked movies in English to increased motivation confirms the educational attractiveness of audiovisual media, which is well known in the field. Movies might associate language learning with narrative stories, emotions, known genres, and popular culture. This was emphasized in the systematic review conducted by Sánchez-Auñón et al. (2023), which presented extensive utilization of films for educational purposes, including motivation and cultural aspects. Researchers Pujadas and Muñoz (2019) also proved that the allure of television can be maintained for a long intervention at school, thus showing that the use of audiovisual tools guarantees the long-term engagement of students in the educational process. In this respect, motivation is an interesting result of the research since students are willing to use the tools provided for them.

				Despite this fact, motivation must be viewed as a condition that provides suitable opportunities for learning, rather than as an indicative factor. Indeed, this study did not utilize a proven motivational scale or track its evolution through time. A learner may state their enjoyment of watching a movie and meanwhile focus solely on the story's plot rather than processing the target language; or they may prefer to watch the movies with subtitles, which allow them to understand the content without having to make efforts to learn vocabulary. This distinction is more crucial in technology-assisted language learning, the realm in which a learner's general enjoyment of something can exist alongside a lack of profound implication in it. Thus, it has been proven that movies help a learner get engaged but also that this engagement should be part of a task that will teach them how to work with words and their meanings (Fievez et al., 2023; Montero Perez et al., 2018).

				The divided feedback regarding the comparison between modern learning and traditional learning is worth noting. Elsewhere, it was noted that while 56.7% of respondents indicated that they considered film much more effective than traditional means, 40% thought otherwise; with n=120, these figures correspond to 68 votes for the former options and 48 votes against them. Hence, instead of treating this split as a disadvantage, it can be interpreted as evidence that students might reinterpret the usefulness of various strategies. Explicit vocabulary instruction may provide effective form-meaning connections, controlled retrieval, and systematic review, whereas films facilitate relevant encounters, pronunciation, discourse, and cultural information. The position of Nation (2013) proves the point that under a wide understanding pedagogy is likely to bring together meaning-centered input, deliberate learning, output production, and fluency development. 

				Fast speech and lexical overload: the paradox of authenticity

				The most striking barrier was speech rate: 86.7% of students agreed that fast speech makes unfamiliar vocabulary difficult to identify or understand. Teacher interviews provided a phonological explanation, referring to blending, connected speech, colloquial expressions, and linking across word boundaries. This finding illustrates what may be called an authenticity paradox. The naturalness of movies is one reason they are educationally attractive, but natural connected speech can reduce the accessibility of the very language learners are expected to notice. Captions partly compensate for this problem by making words visible, and Rodgers and Webb (2017) found that captions can improve comprehension of English-language television. Yet captioning does not slow auditory processing or remove lexical unfamiliarity. Learners may read a word that 
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				they still do not know, or may focus so heavily on captions that auditory decoding remains weak (Montero Perez, 2022; Rodgers & Webb, 2017).

				The 73.3% positive response to lexical overload is closely related. Webb and Rodgers (2009) demonstrated that television genres differ in lexical demands and that very high lexical coverage can require knowledge of thousands of word families. A learner with a limited vocabulary may therefore face a cascade effect: each unknown item consumes attention, missing one phrase impairs understanding of the next, and comprehension of the scene deteriorates. This mechanism makes material selection especially important for the predominantly A2 profile observed in the present sample. The finding also explains why “authentic” should not be used as a synonym for “appropriate.” An authentic movie selected without regard to lexical coverage may be pedagogically less useful than a carefully chosen documentary, short scene, or educational video with clearer speech and more manageable vocabulary (Sutton & Webb, 2026; Webb & Rodgers, 2009).

				Sutton and Webb’s (2026) research is significant in that it suggests that audiovisual media can actually be beneficial for L2 acquisition, even though entertainment-type videos like films and TV shows can result in lower levels of effectiveness as compared to other types of educational videos. However, this doesn't mean that one has to avoid the use of videos from the entertainment sphere. This paper gives further grounds to the conclusions made in the interview described above: entertainment videos should be more properly adapted for pedagogical purposes. A teacher can limit the linguistic load by isolating a short ten-minute segment of the video, making a brief introduction and focusing on the key vocabulary and phrases, as well as watching the same excerpt from the film on several occasions (Sutton & Webb, 2026).

				Retention and transfer: the importance of post-viewing retrieval 

				Two thirds of the students reported difficulties with vocabulary retention/ use after the viewing. This finding is critical from a theoretical perspective since it shows the difference between recognition aided by the film and retrieval on one's own. During the viewing, a learner can spot a word since caption, image and dialogue work together to define the meaning of the word. However, later on, this learner cannot use the word either orally or in writing. This is reflective of the multi-layered nature of the lexical knowledge and research findings confirming that initial incidental gains are not very stable. According to Webb et al. (2023), incidental vocabulary learning is different in immediate and delayed tests while Chen (2025) found different retention trajectories depending on subtitles used for viewing. Therefore, the findings concerning perception point to a pedagogical issue that experimental studies also identify as crucial - the need for retrieval and re-use opportunities after the exposure.

				One means of enhancing retention is the act of repetition. According to Uchihara et al. (2019), the link between frequency and learning is an average one, although they found that repetition works in conjunction with other factors such as engagement. For example, just watching a film repeatedly would amount to mere increased exposure whereas viewing it engages the learner but with a different task has increased learning. For instance, the first time it is viewed, comprehension takes precedence whereas with the second one, the focus shifts to vocabulary and with the third iteration, learners get to master pronunciation. Activities like vocabulary journals and simple oral retelling, among others help the learner move from mere passive learning to active recall. In our investigation, the results of teacher interviews back up this line of thought as teachers have noted the importance of both written and oral reinforcement after the film viewing.

				Pre-learning can also improve the efficiency of later encounters. Montero Perez (2019), using eye-tracking, found that pre-learning affected vocabulary post-test performance even though its effects on visual attention during viewing were complex. Pujadas and Muñoz (2019) also obtained more significant results with groups pre-teaching vocabulary before a longitudinal viewing study. These results support a selective pre-teaching approach. Should teachers pre-teach every unfamiliar word, the viewing exercise would turn into a vocabulary lesson, taking away the focus from meaning. In contrast, teachers can pre-teach only the few very useful or necessary words allowing their students to infer and notice new language items. Thus, this idea responds to the concerns of students regarding overloading and retention of vocabulary (Montero Perez, 2019; Pujadas & Muñoz, 2019).

				Towards a pedagogically mediated model of viewing

				The 90.0% support of pausing, repetition, and selection at an appropriate level is the most striking result as it combines the needs and opinions of students, knowledge and expertise of teachers, as well as the findings of the research. A viable model of instruction can be divided into three steps or stages. Prior to watching, the instructor may create a communicative goal, activate related knowledge, and pre-teach only a few crucial words. During the watching, the instructor may use small lengths of videos, English subtitles, effective pauses, and temporary 
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				rewinds to facilitate segmentation and perception without disrupting the continuity excessively. Following the viewing, the learners may retrieve and utilize their vocabulary through social talking, short writing tasks, acting, word logs, or small quizzes. This sequence is based on the research in pre-teaching, the influence of captions, repetition, glosses, and input focused on the meaning rather than solely relying on the premise of the exposure (Fievez et al., 2023; Montero Perez, 2019; Pujadas & Munoz, 2019; Uchihara et al., 2019).

				This model shows the importance of captions depending on the level of proficiency. In case of learners with low level of proficiency, captions help to connect speech and written words and to ensure that the comprehension does not fail under the influence of fast dialogue. Nonetheless, teachers may progressively change the aid. For instance, when viewing a particular footage for the first time, the use of captions would be justified, but they could be omitted when showing a second time the same piece. An alternative option is using captions only for the hard parts of the recording. Although there is no widely accepted sequence of captions\' use, research shows that the effectiveness of captions depends on the learner and the nature of the task (Kurokawa et al., 2025; Montero Perez et al., 2013; Peters et al., 2016). Thus, the flexible use of captions is preferred to either constant use of captions or an outright ban of them.

				It is also vital to pay attention to material choice as this area should be dealt with from the perspective of instructional design. Teacher\'s concerns regarding the discrepancy in difficulty level of the chosen material are confirmed by previously conducted lexical coverage studies as well as studies that have become a proof that one\'s vocabulary knowledge can enhance audiovisual comprehension (Peters & Webb, 2018; Suárez & Gesa, 2019; Webb & Rodgers, 2009). Genres also matter. The idea that video category impacts learning outcomes is supported by Sutton and Webb (2026). Therefore, the phrase "use films" is not detailed enough to be applied in education because film instruction needs to be thoughtfully carried out at the genre, episode, scene, vocabulary, and task level.

				CONCLUSIONS

				This study examined university EFL students’ perceptions of English-subtitled movies as a vocabulary-learning resource and triangulated them with teacher perspectives. The main finding is a pattern of qualified support. Students strongly valued narrative context and the combined presence of captions, audio, and tone of voice, and most associated films with greater motivation. Teachers similarly emphasized authentic contextualized language, pronunciation, idioms, and everyday vocabulary. These beliefs are greatly aligned with studies indicating that both audiovisual conditions and subtitles can provide students with possibilities to acquire vocabulary (Kurokawa et al., 2025; Montero Perez et al., 2013; Peters & Webb, 2018).

				It is also demonstrated why film instruction should not be overhyped. The main drawbacks of film instruction included fast-paced speech, lexical overload, and difficulty in recalling and moving learned vocabulary. These results support previous research about vocabulary coverage, repetitions, learners’ proficiency, and cognitive processing indicating that the success of audiovisual instruction is dependent on many factors including those related to learners, contents, types of tasks, and assessment (Uchihara et al., 2019; Webb & Rodgers, 2009; Webb et al., 2023). The split opinion about the statement that films are better than traditional classes also supports the idea of a complementary rather than substitutive approach.

				Consequently, the reasonable educational implication one can draw is that video lessons should be used as teacher-facilitated multimodal input. Selection should be based on the consideration of proficiency and lexical load; captions should be implemented in a thoughtful manner; target vocabulary should be limited as needed; difficult scenes should be paused or re-watched; and post-viewing activities should involve retrieval and utilization. Such practices are explained by the research of pre-learning, captioning, glossing, and repeated exposure (Fievez et al., 2023; Montero Perez, 2019; Pujadas & Muñoz, 2019). In case of the vast majority of low-proficiency respondents from the present study, scaffolding turns out to be not just an option but rather an essential prerequisite for accessibility.

				The evidential limits of the conducted research need to be made clear. The design should be described in terms of perceptions and professional judgments but does not provide proof of vocabulary acquisitions or causation. Despite this limitation, the results are important since they specify clear mechanisms and obstacles allowing for creation of a stronger intervention in Ecuadorian higher education. The next step of the research is to investigate whether the pre-viewing/while-viewing/post-viewing model can produce actual vocabulary improvements in the course of larger and more diverse sample and with use of valid tools.
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ENGLISH-SUBTITLED MOVIES AS A VOCABULARY-LEARNING RESOURCE IN UNIVERSITY
EFL: A MIXED-METHODS STUDY OF STUDENT PERCEPTIONS AND TEACHER
PERSPECTIVES

Peliculas subtituladas en inglés como recurso para el aprendizaje de vocabulario en
inglés como lengua extranjera en la universidad: un estudio de métodos mixtos sobre
percepciones estudiantiles y perspectivas docentes
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ABSTRACT

Introduccion: Las peliculas subtituladas ofrecen exposicion al inglés, pero su aprovechamiento para el aprendizaje Iéxico
requiere condiciones pedagogicas adecuadas. El objetivo fue analizar las percepciones de estudiantes universitarios
sobre el uso de peliculas con subtitulos en inglés como recurso para el aprendizaje del vocabulario. Materiales
y métodos: Se empled un disefio mixto, descriptivo y no experimental, con 120 estudiantes de inglés como lengua
extranjera, distribuidos en tres secciones de clase (A, By C), y 10 docentes. Se aplicaron un tamizaje general de inglés,
un cuestionario tipo Likert y entrevistas semiestructuradas a los docentes, cuyos testimonios se triangularon con los
resultados estudiantiles. Resultados: Los estudiantes valoraron favorablemente el apoyo del contexto narrativo (90,0 %),
la combinacién de subtitulos, audio y tono de voz (93,3 %) y las estrategias de pausa, repeticion y seleccion de peliculas
segun el nivel (90,0 %). Sin embargo, sefialaron dificultades asociadas con el habla rapida (86,7 %), la abundancia de
palabras desconocidas (73,3 %) vy la retencion o transferencia del vocabulario (66,7 %). Discusion: La convergencia
entre las percepciones estudiantiles y los testimonios docentes destaco la necesidad de mediacion pedagogica, sin
constituir evidencia de ganancias léxicas medidas. Conclusiones: Las peliculas se perfilan como un recurso multimodal
complementario cuyo aprovechamiento requiere considerar el nivel del alumnado, la carga léxica, la repeticién y las
tareas antes, durante y después del visionado

Palabras clave: vocabulario; inglés como lengua extranjera; peliculas subtituladas; mediacién pedagogica; educacion
superior.
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